This paper aims to examine the relationships between the teaching styles and the multiple intelligence types of the primary school teachers in zmir and Lefkosa. The study encompasses 245 subjects, 164 primary school teachers from zmir and 81 primary school teachers from Lefkosa. In the study, The "Teaching Styles Scale" developed by Serin, Bulut Serin and Serin (2005) and the "Multiple Intelligence Inventory" developed by Saban (2002) were administered to reveal the teaching styles and multiple intelligences of the teachers, respectively. In the analysis of the data, t-test and multiple regressions have been used. The results indicate that there are statistically significant differences between the primary teachers working in zmir and those working in Lefko a when the relationships between their strengths in multiple intelligences and the sub components of their teaching styles such as courageousness, being a model, and planning are considered. There is also a significant difference between gender and planning, but no significant differences between the multiple intelligence types and the other subcomponents of the teaching styles. The t-test results on the regression coefficient depict that variables such as spatial/visual, naturalistic, and interpersonal intelligences play a predictive role on teaching strategies.
Introduction
Teachers employ some strategies in the learning and teaching processes in order to facilitate the leaning process and make teaching more effective. There is no single and absolute method in the teaching process. Teachers in selecting methods and implementing them in their courses should take into consideration some issues such as the content of the topics and lesson plans proper to their students' profile. Those teachers who do not choose the right method or not implement them in an efficient way in learning and teaching processes waste their time. In order to provide an efficient learning process, teachers should use the most appropriate and reliable method by spotting and recognizing their students' aptitude, interest, motivation and learning pace. In the beginning of learning and teaching process, teachers should acknowledge what and how to teach.
The theory of Multiple Intelligences (MI) provides teachers with some practical approaches to recognize the different potentials of every student and enable them to be successful in every aspect of learning. The MI theory helps primary teachers not only collaborate among themselves to plan the lessons, subject materials and units but also provides them with chances to work together with the teachers of the other fields. For instance, a primary teacher, in order to more effectively teacher those students who are good at the visual intelligence, can ask for some help from an art teacher; or can ask him/her to carry out some painting activities related to the topic or the unit which she or he teaches in the class.
The purpose of this study is to investigate the relationships among primary school teachers' teaching strategies and multiple intelligence types working in Turkey (Sampling: Izmir) and Cyprus (Sampling: Lefkosa). The research population encompasses the primary school teachers of Izmir and Lefkosa cities.
Aim of the study
The aim of this research is to carry out a comparative study on factors affecting the teaching styles and multiple intelligence types of primary school teachers in zmir and Lefkosa.
Research Questions
Are there any relationships between teaching styles and multiple intelligence types among primary school teachers?
Sub-questions
Regarding the above mentioned research question the study tries to find answers to the following sub-questions.
• Are there any significant differences between the teaching styles and their multiple intelligences among primary school teachers? • Whether the learning strategies and study skills of teacher-trainees predict their locus of control.
Population and Sampling
The research population encompasses the primary school teachers of Izmir and Lefkosa cities. The study consists of 245 subjects; 164 primary school teachers from zmir and 81 primary school teachers from Lefkosa. The sampling technique in this study is a random sampling technique. The sampling is formed of %57,1 (140) female and %42,9 (105) male primary teachers.
Research Design and Measurement Scales
As a descriptive study, this research tries to find out the characteristics of the teaching styles and multiple intelligence types of the primary school teachers. The dependent variables in this study are teaching styles and multiple intelligence types. The independent variables are place of working and gender.
In the study, in order to infer the teaching styles of the teachers, the "Teaching Styles Scale" developed by Serin, Bulut Serin and Serin (2005) by the Cronbach alpha reliability coefficient of 0.87 was applied. The scale having 30 questions includes four sub-scales such as courageousness, being a model, planning, and coordination.
In the research, in order to determine the multiple intelligence types of the teachers, the "Multiple Intelligence Inventory" scale by the Cronbach alpha reliability coefficient of 0.92 developed by Saban (2002) was used. The scale with 80 questions consists of four sub-scales such as courageousness, being a model, planning, and coordination. The lowest point is 80 and the highest one is 400. The highest point is the sign of the improved level of intelligence.
Data Analysis
The t-test and regression analysis has been implemented in order to get the expected results.
Results and Discussion
This section encompasses the findings and discussions related to the research question and sub-questions.
Findings Considering the First Sub-question
The first sub-question of the study is posed as: Are there any significant differences between the teaching styles and their multiple intelligences among primary school teachers. Analyzing the teaching styles considering the place of working (the city), the study depicts a significant statistical change among the following sub-scales: courageousness; (t=7,412 p<0,001), being a model; (t=2,014 p<0,045), and planning; (t=5,356 p<0,001).
Analyzing the multiple-intelligence considering the place of work (the city), the study depicts a significant statistical difference betwen the following sub-scales: verbal/linguistics; (t=8,766 p<0,001), logical/mathematical; (t=11,021 p<0,001), spatial/visual; (t=11,153 p<0,001), bodily/kinaesthetic (t=4,944 p<0,001), musical/rhythmic; (t=6,033 p<0,001), interpersonal; (t=4,802 p<0,001), and interpersonal; (t=4,133 p<0,001). As the table 1 shows, the difference stems from the teachers working in Lefkosa. When the teaching styles are analyzed from the perspective of teachers' gender, the study does not depict a meaningful difference among the following sub-scales: courageousness, being a model, however, planning shows a slight (t=2,035 p<0,05) difference with regard to the female teachers.
The analysis of the multiple-intelligences from the perspective of teachers' gender does not depict meaningful differences among the multiple-intelligence sub-scales
Findings Considering the Second Sub-question
The second sub-question of the study is posed as: "Whether the learning styles and study skills of teacher-trainees predict their locus of control,"
As shown in table 3, the results of multi-regression analysis demonstrate that analyzing the relationship between the predictive variables and dependent variables, considering verbal/linguistic, logical/mathematical, spatial/visual, bodily/kinaesthetic, naturalistic, musical/rhythmic, intrapersonal, is less meaningful and negative.
The accumulated positive and low twofold correlation (r=0,094) between interpersonal intelligence and teaching styles is nearly the same (r=0,025) when the other variables are analyzed.
There is a significant relationship (R = 0,380 R 2 = 0,145 p<0,001) between visual/linguistic, logical/mathematical, spatial/visual, bodily/kinaesthetic, naturalistic, musical/rhythmic, intrapersonal, and teacher's teaching styles among the numerical points. Besides the above mentioned variables the total variance in teaching styles approximately is shown about %15. According to the standardized regression correlation ( ), considering the level of importance of predictive variables on locus control, the order is as the followings: intrapersonal, bodily/kinaesthetic, interpersonal, spatial/visual, musical/rhythmic, verbal/linguistic, and naturalistic. Analyzing the t-test results considering the level of significance of regressional correlation the spatial/visual, naturalistic and interpersonal variables depict a significant predictive on teaching styles. On the other hand, the intrapersonal, bodily/kinaesthetic, musical/visual, and verbal/linguistic variables have no meaningful effects on teaching strategies.
Conclusion, Discussion and Suggestions
The study depicts that there is a significant difference considering the city in the mean scores of teaching styles in sub-scales such as courageousness; (t=7,412 p<0,001), being a model (t=2,014 p<0,045), and planning (t=5,356 p<0,001). Analyzing the multiple-intelligence considering the teachers place of working, the study show a significant difference among the mean scores of intelligences as the following: verbal/linguistic (t=8,766 p<0,001), logical/mathematical (t=11,021 p<0,001), spatial/visual (t=11,153 p<0,001), bodily/kinaesthetic (t=4,944 p<0,001), musical/rhythmic (t=6,033 p<0,001), interpersonal(t=4,802 p<0,001) and interpersonal (t=4,133 p<0,001) .
As depicted in the table one, the difference is created by teachers working in Lefkosa. This can be related to the primary school programs in Cyprus which has been prepared appropriate to the intelligence fields in the academic year of [2008] [2009] . Moreover, the new programs can be interpreted as an attractive and interesting both for teachers and students.
Analyzing the teaching styles considering the teacher's sex, the mean scores of the analysis showed no meaningful difference in subscales such as courageousness, being a model, and coordination. The analysis depicted a slight difference (t=2,035 p<0,05) created by female teachers.
Thus, we can say that female teachers comparing to male teachers give more importance to their teaching styles. This finding is the same as the other research findings, for example, the research on teaching styles considering the gender variable on university students conducted by Baran (2000) , Öztürkmen (2006) ve Serin (2008) showed the same results.
Analyzing the multiple-intelligence of teachers considering their sex, the study showed no meaningful difference among the mean scores of all intelligences. This finding is at variance with the other research findings, for example, the researches on multiple-intelligences considering gender variable conducted by Baran (2000) , Oklan Elibol (2000), Durmaz ve Özyıldırım (2005) , Öztürkmen (2006) , Özdemir (2006) , Abacı ve Baran (2007) , Ho görür and Katrancı (2007), Ta (2007) and Serin (2008) . However, the finding is identical with the study conducted on teachers by Berkant ve Ekici (2007) . Moreover, analyzing and comparing the teacher's multiple intelligence fields considering their gender working in Izmir and lefkosa demonstrated that the naturalistic multiple-intelligence changes in the favour of male teachers (t=2,220 p<0,029) working in Lefkosa and considering spatial intelligence we saw a change in the favour of female teachers (t=3,915 p<0,001) working in Izmir.
The results of multi-regression analysis showed a negative and low relationship among twofold and a relative correlation of the predictive variables and depending variable and relative correlations. Regarding the t-test results related to the significance of regression correlation, the spatial/visual, naturalistic, and interpersonal variables showed a significant predictive on teaching styles, however, the intrapersonal, logical/mathematical, bodily/kinesthetic, musical/rhythmic, and verbal/linguistic variables depicted no meaningful effects on teaching styles.
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